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Abstract

Purpose — The purpose of this paper is to de-construct the traditional bifurcation of logic and
emotion in the preparation of educational leaders which, following regnant business planning and
management models anchored in economics, focuses almost exclusively on social science methodology
and the tenets of normative decision theory in formal university based-preparation programmes in the
UK and the USA. This dominant approach has many drawbacks and does not reflect how educational
leaders actually engage in decision making.

Design/methodology/approach — The paper is a conceptual/logical analysis of the apparent
weaknesses in traditional preparatory curricula as well as a report of preliminary qualitative research
derived from a non-probability, convenience sample of 13 interviews in the UK and the USA of
middle-level managers in institutions of higher education.

Findings — The major findings lie in the development of an initial schematic that challenges the
dominant binary in considered decisions in educational leadership. The binary regarding the
separation of logic and emotion simply does not exist as emotion is always a factor in decision making.
The schematic proposes a way to make emotion an inclusive part of considering decision making.
Practical implications — Traditional notions of effective decision making should be revised to
include how decision makers come to understand the role their own emotions play in rendering
educational decisions on the job, and university providers should begin to revamp courses and
curricula which more accurately portray them.

Originality/value — The originality of the paper is in the analysis of decision making which
suggests that the role of emotion is in fact, logical and rational, as opposed to non-rational in
educational decision-making contexts. The value of this position is that it restores to decision-making
preparation a more “real world” perspective which is often not present when so-called non-rational
variables are factored out in problem-solving training in university preparation programmes.

Keywords Decision theory, Decision making, Education administration, Leadership, United Kingdom,
United States of America
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The preparation of educational leaders in the UK and the US universities remains
entrenched in the grasp of the prevailing management literature and logic largely
derived from business and economics (Ball, 1987; Bush, 2003; Cuban, 2004; Crow and
Grogan, 2005; English, 2007; Lumby, 2009; Papa, 2005). This perspective is firmly
grounded in social science management practice, which in turn is rooted in normative
decision theory in which a decision is believed to consist of an objective and subjective
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part (Clough, 1984, p. 23). This classic binary (logic or reason/emotion) remains © EmeraldGroup Publishing Limited

prevalent in university preparation in both countries today (Bolton and English, 2009).
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JE A Bourdieu (1998) has criticised the dominant perspective on management practice, in
485 which much of its philosophy is grounded in economics as mistaking “things of logic
’ for the logic of things” (p. 101). He continues his trenchant critique of economics as:

Trusting in models that they have practically never had the occasion to subject to

experimental verification, tending to look down from on high on the conclusions of the other

historical sciences, in which they recognize only the purity and crystalline transparency of
562 their mathematical games and whose real necessity and deep complexity they are most often
unable to comprehend, they participate and collaborate in an enormous economic and social
transformation [. ..] some of [whose] consequences horrify them (p. 101).

Lumby and Coleman (2007) also comment on the dominant approach in management
by observing:

Much normative leadership and management literature assumes a rational approach to
assessing situations and in response taking logical actions for the benefit of the organization
and/or its clients. However, numerous writers have stressed that the platform of apparent
conscious rationality floats on a sea of often unconscious irrationality (p. 31).

This distinction has been identified by other writers in different ways. For example,
Weick (1993) differentiates between decision making in organizations and sensemaking.
Whereas the former is often presented as extremely logical, following mathematical
calculation and prediction, sensemaking involves a more personal perspective in which:

[...]individuals are not seen as living in, and acting out their lives in relation to, a wider reality,
so much as creating and sustaining images of a wider reality [. . .] They realize their reality, by
reading into their situation patterns of significant meaning (Morgan et al., 1983, p. 24).

In other words, reality is not “out there”; rather reality is “in there,” that is, defined and
sustained within humans working in organizations. This construction of reality is
laced with what Lumby and Coleman (2007) called “irrationality” in which Weick’s
(1993) sense-making concept “[. . .]is built out of vague questions, muddy answers, and
negotiated agreements that attempt to reduce confusion” (p. 636).

The line of argument adopted in this paper accepts the idea that preparing educational
leaders is about enabling them to understand the process of sense making in which their
decision making is nested. Further, this process is laced with emotionality, that is, feelings
impacted by the social construction of reality within organizations of which one external
manifestation might be called “esprit de corps” or morale among many other dimensions.
We proffer that emotionality is the underlying phenomenon in leadership, but is largely
absent or ignored in the preparation of educational leaders. This gap is significant because
it leaves those who enter educational leadership positions vulnerable to the ravages of
role conflict and to the loss of his/her effectiveness. Weick (1985, pp. 51-2 cited in Weick,
1993, p. 633) has labeled severe disruptions in leadership and organizational effectiveness
asa “cosmological episode” when “people suddenly and deeply feel that the universe is no
longer a rational, orderly system”. Ackerman and Maslin-Ostrowski (2002) interviewed
school leaders who had experienced major emotional stress based on a conflict between
the values held by their superiors or the system and their own sense of what was right or
wrong. Leaders who were not prepared for the intensity in such conflict
suffered “wounding” which they defined as a painful episode involving “the inner face,
the whole-hearted soul of a human-being, so vital and essential to the spirit of a person’s
life” (p. 16).
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We also note that an emerging literature regarding studies of effective leaders by
George (2007) indicates that they “lead with their whole selves — their hearts as well as
their heads” (White, 2007, p. B3). This perspective echoes Bennis (1989) who said, “Leaders
have nothing but themselves to work with” (p. 47). George similarly observed, “Leadership
is a long journey into your own soul” (White, 2007, p. B3). To this end, we wondered how
formal preparation programmes engage in assisting prospective educational leaders to
undertake the leadership journey.

Searching for the emotional human in business and education school
curricula

In the USA there is a very long history of looking to business and, later, business schools as
the antidote for everything from writing curriculum to teaching effective decision making
(Callahan, 1962). The application of business methods rooted in earlier rational efficiency
models has been traced to the introduction of monitorial schools in 1815 by Tanner and
Tanner (1990). Later, a forceful advocate of a “business-led educational system” was
Bobbitt (1913, p. 11) who argued that businessmen should set educational standards.

The business school, and its curriculum, is still held up as an example for education to
emulate today (Maranto et al,, 2010). The US billionaire Eli Broad has launched a national
effort to improve public schools by hiring business leaders rather than educators to run
schools (Weinberg, 2003). He has even founded his own national superintendent’s
academy to train future school leaders in efficient business methods (Riley, 2009). Such
non-educator superintendents have earned the sobriquet “gunslingers” because they are
likened to US marshals riding into towns corrupted by villains and which need to be
cleaned up “ruthlessly” (Eisinger and Hula, 2008).

Our next step was to examine the preparation curriculum of business leaders in
global elite business schools and in the top-ranked US programmes preparing
educational leaders, mostly the US school superintendents. What we were interested in
is how (or if) business schools dealt with non-rational elements of decision making in
pursuing an MBA degree and, concomitantly, how the US schools of education similarly
prepare educational leaders. We think that this is a viable comparison as many top-rated
universities in the USA are offering education students courses in business schools and
at least one national report has recommended that the EdD (doctor of education degree)
be replaced by the MBA degree (Levine, 2005). The putative reputation of business
schools for solving problems in private sector settings has been accentuated by the
“great men” success stories of their leaders such as Jack Welch of General Electric
(O’'Boyle, 1988) or Lou Gerstner of IBM (Gerstner, 2002, 2008). Business leaders are the
ones appointed by presidents to solve problems with public sector services (Grace, 1984)
as well as determine what is wrong and needs to be done to improve public education
(Wall Street Journal, 2008) despite the fact that business schools have their own history
of failure (Jacobs, 2009; Khurana, 2007). In examining course titles from business schools
we adopted the perspective that there was a good deal of the “hidden curriculum”
in them, what Bernstein (1990, p. 30) has called “tacit practice.”

Table I shows the top 11 global business school MBA-required courses. The ranking is
derived from Bickerstaff’s (2002) Which MBA? A Critical Guide to the World’s Best MBAs
published by The Economist magazine. The data in Table I show the overwhelming
preponderance of economic analyzes, mathematical approaches to decision making,
and financial accounting and marketing calculations. The emphasis is on management
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Table 1.

(The) Economist’s global
ranking of MBA
programmes with
identification of required

Or core courses

Rank School

Country

Required programmes/courses (some are shorter than
semesters and do not include electives)

1

Kellogg (Northwestern)

Tuck (Dartmouth)

Fuqua (Duke)

Chicago

Stanford

Columbia

Anderson (UCLA)

USA

USA

USA

USA

USA

USA

USA

Accounting for Decision Making; Mathematical
Methods for Management Decisions; Business Strategy;
Strategies for Leading and Managing Organizations;
Statistical Methods for Management Decisions; Finance;
Microeconomic Analysis; Marketing Management;
Operations Management

Financial Management, Analysis and Reporting;
Leading Organizations; Statistics for Managers;
Decision Science; Global Economics for Mangers 1 and
2; Capital Markets; Tuck Leadership Forum; Global and
Competitive Strategy; Marketing; Corporate Finance;
Tuck General Management Forum: Project; Strategic
Analysis of Technology Systems; Operation
Management

Managerial Effectiveness; Managerial Economics;
Probability and Statistics; Computer Skills; Marketing
Management; Global Financial Management; Financial
Accounting; Informing and Influencing Business
Audiences; Operations Management; Decision Models;
Managerial Accounting; Global Economic Environment
of the Firm; Professional Project Communication
Leadership Effectiveness and Development;
Microeconomics; Financial Accounting; Statistics;
Financial Management; Human Resource Management;
Macroeconomics; Managerial Accounting; Marketing
Management; Operations Management; Strategic
Management; Managerial and Organizational Behavior
Data and Decisions; Dynamics of Organizations;
Financial Accounting; Managerial Economics;
Modeling and Analysis; Organizational Behavior;
Finance; Management in an Information Age;
Marketing Management; Operations; Strategy in
Business Environments; Human Resource
Management; Managerial Accounting; Strategy and
Organization in the Global Economy

Creating Effective Organizations; Corporate Finance;
Decision Models; Financial Accounting; The Global
Economic Environment; Leadership; Managerial
Accounting; Managerial Economics; Managerial
Statistics; Managing Marketing Programs; Marketing
Strategy; Operations Management; Strategy
Formulation

Management Foundations; Data Analysis, Statistics
and Decision Making; Managerial Economics; Business
Strategy; Managerial Finance; Managing Human
Resources in Organizations; Operations and
Technology Management; Elements of Marketing;
Management Field Study

(continued)
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Required programmes/courses (some are shorter than LOglC/ em,Otlon
Rank School Country semesters and do not include electives) blnary

8 IMD Switzerland Leadership Experiences; Accounting; Economics;
Finance; Industry Analysis; Marketing; Operations;
Organizational Behavior; Political Economy; Strategy;
Dynamic Learning Networks; Entrepreneurship- 565
Venture Projects; On-Campus Company Presentations
9 Darden (Virginia) USA Accounting; Business and Political Economy; Ethics;

Finance; Management Communication; Marketing;
Operations; Organizational Behavior; Quantitative
Analysis; Strategy

10 Yale USA Financial Accounting; Financial Reporting of
Managerial Controls; Data Analysis 1: Probability
Modeling and Statistical Estimating; Data Analysis 11:
Hypothesis Testing and Regression; Economic
Analysis; Decision Analysis and Game Theory; The
Strategic Environment of Management; Leadership;
The Politics of Strategic Management or Designing and
Managing Organizations; Marketing Management;
Operations Management; Valuation and Investment;
Corporate Finance and Options

11 Henley UK Foundations of Management; Managing Information,
Managing People; Managing Marketing; Managing
Performance; Managing Financial Resources; Strategic
Direction; Business Transformation

Source: Bickerstaffe (2002) Table 1.

of information and people and control of both human and material resources. To develop at
least a preliminary estimate of the nature of the typical business school curriculum, we
consulted sources that indicate the general nature of the content (Bickerstaff, 2002) or what
Khurana (2007) has called its “cognitive exclusiveness” (p. 82). Nowhere in the course
offerings (as evidenced by their titles) is there an emphasis on non-rational aspects of
business such as working in different cultures that are not amenable to Western game
theory calculus. We note that business schools have not been able to significantly increase
the number of women in their MBA programmes. The percentage of women in US MBA
programmes has been between 25 and 35 percent for many years (Alsop, 2007, p. B6).
In an interview with Elissa Ellis-Sangster, Executive Director of the Forte Foundation in
Austin, Texas, an organization dedicated to increasing the number of women in MBA
programmes, Alsop (2007, p. B6) quoted her as saying:

Liberal arts women who are good at speaking and writing are often advised to go to law
school. When they think about business school, they worry about the quantitative challenges.

Another example of the confrontation between normative decision theory and the
non-rational world is represented in the book The Myth of the Rational Voter by Caplan
(2007). Caplan is an economist who finds that democracy and rational economic thinking
do not match. Caplan (2007) found in the “unwisdom of crowds” that “voters[. . .] are not
just ignorant in the sense of having insufficient information. They actually hold
wrong-headed and damaging beliefs about how the economy works” (Casse, 2007, p. D5).
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JE A Academics call such problems “rational ignorance” (Casse, 2007, p. D5). While this may
485 be the case, we might inquire, “Where in the preparation of business leaders or

’ economists do we help them learn what can’t be calculable?”

When business leaders or leaders prepared in business enter educational systems, they

encounter another form of non-rational world. For example, in lamenting the loss of

a Stanford-prepared MBA who “lost” his battle with the Oakland, California school system

566 bureaucracy, the resigned budget director commented that rules about budget transfers

set by state law prevented him from shifting textbook monies to salaries, something that

could be done in the world of for profit business activities but was not allowed in

educational systems. Union work rules prevented flexibility in transferring teachers from

one site to another or in paying them on the basis of “merit,” and boards of education knew

less than the professional staff but had the final say on such matters (Riley, 2007, p. W13).

Clearly the emphasis on normative choice theory in the Stanford Business School did not

match the “rationality” of school system operations which, if not rational, had a different
form of rationality than taught in an MBA programme.

Our examination of the preparation curricula for US educational leaders earning a
doctorate (either an EAD or PhD) in the top-ranked educational leadership programmes is
shown in Table II. Whilst it is acknowledged that the content of such programmes will be
more complex and nuanced than their titles might suggest, we nonetheless assumed some
symmetry between a course title and course content. Where available, we were also able to
examine the actual course syllabi when they were posted on university web sites. This
review revealed only a smattering of preparation content not amenable to rational choice
theory approaches. Such areas would include politics and culture, ethics, spirituality, and
morality. In only one top-ranked programme did we find web site information that showed
a strong emphasis on the non-rational aspects of leadership in education (the University of
Washington).

Problems of rational choice theory in other professions: medical education
Groopman (2007) contrasts the decision situations required of medical doctors and how
they are prepared in medical school. He notes that in medical school great time is spent
in reviewing data which leads to a diagnosis. But his explorations show that in real
medical situations doctors do not think like economists:

Physicians at bedside do not collect a great deal of data and then leisurely generate
hypotheses about possible diagnoses. Rather, physicians begin to think of diagnoses from the
first moment they meet a patient (p. 35).

Groopman indicates that the discrepancy between preparation and practice also brings
to the fore the situation in medicine in which the existing knowledge base is simply
inadequate to confront many medical problems. The doctor is, therefore, bound to face a
situation in which his/her training simply does not prepare in any way for such
limitations. He indicates that medical school curricula and medical preparation confront
such ambiguities by creating a culture of “conformity and orthodoxy” (2007, p. 153). In
turn, this leaves doctors blind to their own emotions as a factor in their decision making.
However, the lack of training in how to deal with their emotions and feelings has become
a weakness in prompting medical practitioners to assess their own errors:

Disclosing uncertainty and error will demand a deep change in medicine’s attitude toward
emotion. Most physicians fail to recognize, let alone analyze, their own emotional states in

www.man



. N = = O O
= [ HEBEEEEEEL S
.wa o) eamvaoa.masrnnvs
= Yol =2 XE gD 02T S
S g SEESS2BEEES
g .a SSE55653852=
A ESTEEwS el
L nCS o9 g
o St £ztesg
2 ~8 EEBEE 3
a0 Ss £ s B
S eaU =
Q ~ SR 5
N 552 °
— M;lm PR =] =
SIS - s

(panuryuod)

uoneonpy] oune] AJ1[od PAOUBAPY GGE {(SWL[qoI]

o1easRy £01[0d) G6€ (SUB{BIN UOISIOA(] Paseg-BJe(] Ul SNSS] A[0) G6E (SISA[euy AdI[0 [BINLI) G6¢
‘(Joraeyag pue USISI(] [RUONRZIUBSI() JNESE (UOIBISNY SALBI[BNY) PIOUBAPY) SERE (YOIBISIY dALBIURNY)
PAOUBAPY) €8€ {(UD1BISIY SANBIENY) VTGS {(MBT [004dS/MET JO SIFUOD) G6¢ (Uoneusalduy £1jod) S
{(eourUI,] pUB SOIWOU0DY] [BUOLRINDS]) 8]E (YOIBISay dAnRINULNY) J8E “(AJ1[0] [BUOLBINDY] JO SUOLIBPUNO,])
€8¢ 1(A1]0J [euOLIRINPF] PUB ALIAOJ]) G6E (AJ1[0J/SONI[0] [RUOLIRINDS]) J8]E (SIXa1U0) 24n)N))/[p1I0s)
JASSE “(Aumbu uBWINY JO SWRISAS) HYLE (SOMPH) ASEE “Sutuue] pue 49104 [BUOWEINPF Ul (TUd 23 10,
SsauIsng Jo [00YdS ) YN (YIIA/AP) 29189p € jutol os[e piojue)g “A10)s1y :Ad1jod ‘suoneziuesio
/AS0[01D0S SOTWOU0ID UL 9SINOD JUO OS[Y {SAIUIIOG [BIOIARYDY ‘S[[I3S AIMbU] H0o1oR1] [BUOISSJOL] SAIPrIS
QATJRULION] J9U}I9 UL S}IPAID JYSID 0 XIS {(UO1IRINPF Ul SPOYISJA] [BINSIIBIG 0) Uononponuy) 091 DA -(YoI1easay
0] UONINPONU] -IBUIUAS [BI0JOP TBIA-ISIT) XTTE DA (UoneINpy Ul Justwnseajy pue A1mbuy) v 05z ONdHd
S9SINOD IAISUSIUL YOIBISAI 10 SPOYIDU OIBISIL UL SISIN0D DAY ‘SHPIALD JYSI9 10] (SUONBIUSOUOD

QAT UI SAISIDA0LIUOD JUALIND PUk ‘sarioay) ‘Aydosoqiyd ‘A10)s1y sueds) uoreonps] uo saAndadsio Suneisayuy
BuIyoraJ, puB SIOYORI ], SIUAPNIS YSIY-1Y PUB SIOUIRYT ISIDAL( ‘MBT UOLIRINPS Z1-M

DOUBUIIAOL) PUB SONI[0] BUI00YIS PUL UoneZIUuRSI() [00UdG JUISSISSY PuB AN[ICRIUN0IOY [BUOHRINDT]
JuawAo[da(] PUB UOLBIO[[Y 90INOSY ‘WLI0JIY [RUOLRINDS] Puk dIysiapes] [euononsuy :Ao1oJ pue diysiopes|
[BUOTIBONPA] JO XAIUOY) UOHLINPF UL SANSS] daneIedwio)) {Uoren[eAs] weisol] pue AJ1[0J uoneonpsy

‘AI SISA[RUY UOISIO9(] ‘SISA[RUY dANRI[RND) ][ SISA[BUY UOIS(] SISA[RUY 2ANRINUENY) (][ SISATRUY UOISIO9(]
{Ambuf dynuaG Jo 18077 ;] SISA[RUY UOISION(] LI0IARYIY puR A109Y [, dIySIopes] {uononnsuy pue Suriies|
K(Guys4apva] pasajua’) @.ﬁ&.ﬁ.&m* 0F6 Vi (SHNSIY pasey-sawodn() pue

JI0M SATRIOSIUIWPY UsamIag SNXaN) 076 VA (oneonpy jo soniod) (28 VA (Aouspusuniadng (000G 9y )
978 V4 “(UOnenSIUIWpY [EUOHEINPY U SALS0[0POYISAl PUE SUSISA(] Y2Ieassy PRRLY) 128 V14 e21040
004G PUE S[00YDS I9)IRYY) $109dSY [8397]) 076 VT2 -(Surties ] [euoneziuesI() pue juatdo[@Ad(] [BUOISSIJO1])
878 VI “(Butuue]d [BUOLEONDF JO 2RI PUB A103Y]) G/8 Vd'TH “(MEBT [0040S dqnd) 078 Vd'1d
(S19pERT [00YS 10} SOI}F PUR ME'] PROUBAPY) 06 VT8 (410 UOHERINPE WHOJU] 0} S[BLL], PAZIWopuey) 076
VT (diysredoutig (00408 SYT) 678 V'TH {(U0neonp ut SUB[B[\] UOISIA(] SANRHSIUIWPY 10J UOHEN[BAF)
928 Vd'Td (Uonensmuiupy [eUOneonpg ur 0udLRAXF pRLy) 006 Vd'1d (UOHEINPE Ul I0IABYDE pue A109y,
[euoneziuesi) 098 V14 (uoneonps] A1epuodsg pue Arejuswe]s] Sunueuly]) 0£8 V14 (diysioped] [00ydg Jo
sanss A1e10dwL)uo)) (6 YT -(UONBOSIUIUpPY [RUONRINPS] U SAIMPId0L] PUB SPOYRA YISy Gz VI TH

(Puos) X

(owos) ¥

(owos) ¥

(ouwos) ¥

X

UrSNy-Sexa],
JO ANSIOATUN) [

plojuels 4

pIeArey I

HiqepuBA [4

UOSIPRI\-UISUOISI\\
Jo AysmoATUN) 1

SISIN0D ARSI

2INSUAIIT

aud

ard

[oyg ey

www.man




(panuguos)
“(£o110 N pue uOneINPH) $G2 INAH ‘(SSPUSARIY
[00yS Jo sIsA[euy) £6/ JNAH (UOoneINp Ul Yo1essay pue A109Y, [RUONezIUE3I0) 7S/ DAY *(Fuijooys
J0 1xaqu0) (0120S 21 1) 16/ DNAH “(Feurtusg Juswdo[Ad(] [BUOISSaJ01]) 868 DN “(YOIeasay [RUOLBINDS]
UL SPOYRIA 2ANRIUENY 0} UONONPORUY) £6 (AN “(PANBI[ENY YOTeISHY [RUOHLINPF Ul SPOURIA) 62 DNAH
{(Burured pue Sulyoes ], Jo SUOHBPUNOL]) 162 DN (SPIPNIS [BUONBONDY] Ul SANSS] [RIUSWERPUN,]) 062 DN
(uonensIUIpY [euoREINpE
ur diysuioiu] pasiAlodng pue JBUIueg PaduBAPY) F18 DN -([es0doid yoIessay] e Jo juswdopad(]) 178 DNAH
‘(sar00y [, quystapva] poounapyy) OFS DA (UdIeISY [BUOHELINPF Ul SaNDIUYdI T, PRL) 186 DN “(t0f2]
100YIS UL UOYINISU] PUD JuySLIPDT J0 $19aqSY [DangIn0) £€8 DA (AINDF dIWOu0dy pue sdUBUL [00Y0S)
9£8 DNAA ‘(ASojouyda ], pue wnnoLLMY) ‘UoIsiATdng J10j diysmpes| [euononysuy) Geg DN (4 -(Uoneonpsy
ur 109y ], pue JoIARya¢ [euoneziuesi() y£8 DA (Suonoun,] welsAg Suipes]) €68 DN ‘(£o1j0J pue
SO0 [eUOHEINPE) 28 DN (M [00YdS) T8 INAH (T BIR(] [BUOLLINPF JO SISA[RUY [EI1SHEIS) 789 ONAH
9)BUS00 MOY-Z] B {AS0[0POYIDUW [OIBISI U SISINOI INOJ (SISIN0I
SUOTJEPUNOJ OMY) UOYDINPI [DANYRIYINUL UO S4N0D JU0 (UOTIRISIUTIPY [BUOTJEINPF] UT oIeasay [e597) 126
“TPued (Y (UONBNSIUIWPY [EUONEINPY UL SUL{RI\ UOISIA(] Pase eie(D) 916 TPUBd NAH ‘(Uonensiuupy
[euoneonpy ut diysispea]) €16 TPuBd NAH (UOHEINP JO SIXSIUO) [BIWIO] PUB [B0S) 196 “TPUed N
{(dwys1opea] pue JusdoEAd(] 08 ‘AN[euosidd) 096 TPUBd (Y (£109Y, [euonezIueSI() 656 TPUB] NAH
(Axmbuf [euoeInps]) 06 J7) ‘QuowRgeue]y pue diysiopesT [Buoneonpy Z1-3 Jo saandadsiog Areurdosi
JO SISA[RUY pUR SISAIUAS) 056 (VA (Eonoeid dIysiopes] uo ydIessal JO 9dUaNyul ‘9’1 ‘UOLNSIUIUPY
[euoneINpPF] Z[-Y Ul TeUlLs0ld) V 056 VA ‘(Suoneziuesi) [BUOneONp;] Ul I0IARYDE SANRHSIUTPY)
976 AV “(SI00Y0S ZT-Y Ut 93ury) Sutuueld) 156 AV “(U0HEMNPY JO SISA[euy [BUOHEZIURSIN) 076 AV
(dsussyuy)
0979 VIO (Surures pue Surgora ], jo UoISIARANG) 6705 YTIO -(Justageue]y] pue SUrUue]] [BUoneonNpy
Jo £30]003]) §70S VTIO *(S9nSS] A)nbg] Suonmusuy [eUoHeoNpPE pue Me7]) 9105 VIO “(A19Fes pue Yosads
99.1,] ‘UOLSI[RY ‘AILIOYINY JO SANSS] :SUONMNSU] [BUOLIRONPS] PUB MEBT) 980F VTN (Woneonpy SurLiojsuery,
pue SUILIOJSURL]) FH0F V' TIO (Uoneonps ur A109y ], 98uey)) pue uoneziuesi() o} uononponu]) 0107 VIO
(dws1epes T [euoneonpy ut suoneatddy 19ndwodonIA) OFS JA'TAH (SIMISIT [00YdS [2207T JO SIHIOJ Y T)
0FS AATAY (o181 pue AI103Y ], :USIS9(] WNMILLINY) 66 YA TAH ‘(Sweisol] yuswdopad(] Je1s Surusisa(])
€96 YA'TAH “(UONBNSIUIWPY JORNUO) PUR JUIWDFRURIA [PUUOSIOJ) 96 YT -(Suoneziuesi() [Ruoneonpsy
ut uonen[eAg]) $8S YA ((POHOrI] PANBASIUIWPY JUSLIM)) £86 YT ‘(dIYSIOPEST [EUOHEINPH Ul YDIRISIY
PRLD) 186 YATAH (UOHENSIUIIPY [BUOHERINPE Ul £1034, JO 5[] dY.L,) 08G JA'TAH (UOHBHSIUIWPY ssauisng
100498 2qnd) 6.8 JATAA ‘(Sutureseq dqng uf Sanssy Jusind pue £1094]) y.5 JATAY ‘(Suonezuesio
[EUONEONPF UL SUBB[ UOISIA(]) 69G YA'TAH (SUIUUR]] SODH[R,] [BUONLINPH) 128 ATAH ‘(POUBuL]
100498 2qnd) €28 JATAH “(Suoneziuesi() se s|ooyds) 826 YATAH “(UOHeINPY pue Meay[) 926 YATAL

1T

0T

9

S9S.IN0J dATIRNSN[[]

10QIy UUy-UeSIpIN

(o0s) X X Jo ANSPAY
[IH [eder)-eurore)

X X YLION JO AJISIPATUL)

X X oIS 0o

x X IS uEsgI
BIqumio)

(pwos) X X 5Bo[[07 ST
X X eIS U
QINSUNDIT qud ari —

quey

JEA
48,5
568

Table II.

c
S
E




binary
569

Logic/emotion

Table II.

(ponurguod)

{(sogyod puv £0.40ud(])

#96 TOH {(MUSWLSRURA 90IN0SIY UBWNE) 696 JOH (Aduspuaiurpdng [004dS dy],) €96 TOH ‘(ustwaseury
PLISI [0049S) 295 TOH *(HoupINp Jo jx2100) (DAY puv AO]) 8¥S TOH (SPHOJ Pue Sonioq
[euonEINPE) 19 TOH ‘(MeT [BUOHEINPF) LFS TOH ‘(uswoaoidw JOLISIT [00YdS) FG TOH ‘(Uonen[eay

pue Suruueld weiso1d) 195 TOH <(UOLEINPH JO SOMWOU0H) GG JOH ‘(Iuswwaoidwy [00YdS) €S TOH
‘(Sonpg pue diyspes) 065 TOH (AMOJ Pue SOnHoq uoteanps) 195 TOH (oUeUL] [0049S AMAnd) 97S TOH
(duys1opor] fo

suosuaui(] [DL0p) 729V ‘(Uoneziuesi() [euoneonpy ul aguey) pue Suruue(]) 129y {(uoneonpy jo 1xauo)
[euoneZIuR3I() GOV (Uoneonpy Jo s9Andadsing [eoUI[0d) 09GV -(9010RI] pue AI109y [, WwnmoLmy) 0g9f
{(wonen[eay] pue JuawdoPAd(] Oydes ], :dIysiopes] [BuUonBINPY) GIGY {(SONI[IOR,] [euoneInpy Sutuueld) 079y
‘(JuswaSRURI] [PUUOSIO] [00UIS I[N J) §EIY -(SUnUNoddy pue Junaspng [00UdS d[qnd) GE9Y -(Uoreonpsy
JO SUOISUSWI(] JIWOU0DH) (L9Y (UO11eINpy U0 $9A10adSIDg [BS9]) 09V -(SUONR[Y ANUNUIWO)-[00YIS) OISY
(£ouspuayurpdng 9y} Ul JRUIRG) 819 V(A “(YoI1easay]

Jo anbnLxy) g62 DN +(S20M0sAY UewWny jo Juswaseue|y) 019 VAdH (I SPOWRN A1mbup) 96 ONAH
‘(woneoNpy JO SOMWOU0H) G19 VJ(H (POUBUIDAOL) [RUOLIBINDY] JO SOUI[O] PUB SAI[0]) ‘€19 VI (Surures|
“UONBINP] Ueq() UF SA3U[RYD) §76 N (drySIopea’T UOneINpE Ueqi) Uf sp3Ud[[RY)) 126 ONA (754001
“qpsaa0x] uvg) ur sasuaYD) £2G DA ((ANIGRIUNOIIY [UOHLINPF] UBI( Ut S9SUSI[RYD) 225 ONAH

X

ugredurey)
BUEQIN-Slout]
X JO A)ISIOATU()

U0)UIOO[(-AYISIDATU)
X BUBIpUL

X osn

it

€l

4

S9SIN0D dATRISN[[]

SINSUSDIT

aud — drd 100ys

quey

www.man




c
S
€

(2002

F AM[ Passa00e) [y d[pa/ABISI)/SIUSPIIS/NPI U0ISUIYSEM MMM ] J[(B[IBAR UOISUIYSE A JO ANSIOATU() YT, (ST) (200Z ‘TT AN[ PISSa00r) S10/[09/NPIdNM Py MMM (1B J[(e[leAR ‘USredurey)
BURCI() Je SIOUI[[] JO ANSIDATUN Y T, (F1) (2002 ¥ AN[ PIsSa00e) [uny AJ11190/PBI[ONDS ~ /MNP BUBIPULI' MMM 3B J[([B[IRAR ‘U0}SUIUO0[-ANSIOAIUN) BURIPU] (S]) (2002 ‘TT AN[ PIssaoor) unya.100
TUNNOLLIND/PPa,/dTUSPEIR/UOL BINDS/JAOP/MPIOSI MMM 1B J[(B[IBAR ‘BILIOJI[R)) WIBYINOG JO ANSIOATUN) YT, (ZT) (200Z T AIN[ PIssedor) [Wiy Xopul/[BI0}00P/SIUSWLINDII/SISIN0D/UOT R ISIU
TWPEPI/NPIYIIUND0S MMM 3B S[([B[IBAR ‘UBSIYIIA JO ANSIDAIUN Y T, (1) (2002 ‘€ An[ passaooe) dyd-sod/diysispes|pa™ ppa/Sonuapeie/nps-oun-20s//:dny e sqefrear i [pdey)) Je euijoie)
UHON JO APSIPAIUN Y, (0T) (2002 ‘TT A[ PAssa0oe) uyy wnnoLLm)py~ &/[dpa/mpansoras//diy Je d[qe[iear “AUSIAIUL 18IS OO AU (6) (200g ‘TT AT Pass00w) uny (qHd/Z1-3/Pes/pd
NSUI'SOL MMM I I[(R[IBAR ‘ANSIDATU() 9)BIS UBSIUDIAL (8) (2002 ‘0T AN [ PSS0IL) SUOLB1Us0U0d/AIYSIOPE]-Pa/[PUBO/MNPY D) MMM B I[([B[IBAR ‘ANSIDAIU() BIGUIN[0)) D89[[0)) S10UIBI T, (2) {(L00Z
‘c AM[ Passa00e) IP[Pa/MPaNSAPy MMM :J& J[(B[IBAR ‘AJISIDATU) RIS BIUBAIASUUR (9) (L00Z ‘C AN[ PISS00B) NPI'SEXa (P UIpepa//:d1y e 9[(R[IBAR ‘UNSNY JB SBX9 ], JO AJSIDAIU( (G)
{200z ‘e A [ passaoor) [uny ede/s9a.13ap-sowtnes01d/esns/npa pIojue)s pa//-dny e A[qe[ieAR ‘ANSIOAIU() PIOJURIS (F) {2002 ‘€ AMN[ Possa0dr) [uny Xopul/d[s/SI9)Seul/SOIUsPLI./NPY PIBAIRY
983 MMM :JE J[CR[IBAR ‘ANISIDAIU() PIBAIRH (€) (2007 ‘€ AM[ PIssdoe) [WX//0R¢X/NPIYIQIBpUBA APOe ]/ ANy e S[R[lBAR ‘ANSIDAIU() J[IQIBPURA (2) (L00Z ‘C AN[ PIss00R) (U IqR[[AS
/So1WRPEIR/RA[9/MPI"ISIA TOL BINPY MMM ] S[(B[IBAR ‘UOSIPRIA-UISUOISIA JO ANSIPAIU() (T) £ S[00UIS 9JBNDRIX) 1S9¢] S BILIBWY,, (2007) H0doy PO PUB SMIN S[() UOLIPH 800G :S90IN0S
PIZIOI[EIL 918 S$3SIN0D PAISIUD-AI03) 30I0YD [RUOHRI-UOU J[(ISSO] 910N

{(SOOURRII(] JOUIBYT JO 1Xa1U0)) Y} Ul [RMIUDY [BUOHONIISU] PUR ‘SUIIRYT ‘SUIORI ) 7.6

SdIAH (dRD JuSWRASIYOY 3Y3 PUE [BAURY [BUOHONTSU]) 126 S TAH (WHIOJoY [00YS Z[-d Ut SansS]) 69G Sd 1AL
{(woryeonpy ur uorjen[eAF A9104) 896 SJI(IH (Suriies T pue Suryoes J, jo jusweAoiduwy 9y} pue £31j0J UOLRINPH)
296 SJ'1AH (SdNno1) pasiyoueuasi(] SUIAIG AJ1[0J UOLIRINPS]) 99G ST (SURIA UOISI9(] pue diysiopes |
[BUOHEZIUESI() UL SOIO] PUE 1940 §9G SAT(IH “(UOWEINPS JO SOIWOUODF UL TRUIUDS) 796 SITAH ‘(UoHednpy
JO SONUOUOIF UL TRUIUSS) 795 ST {(AMOd dM[ANJ PUL ‘90I0PHOM YT, ‘UOHEINPH) £9G SITAH ‘(e
[0049S UBRdLIDWY) 296 SATAH (X930 [eT0] Ut dIysIopes] Pue sPIHo UONEINPH) 195 SITAH ‘(Uonednpy
ur Suryeyy A91[0J pue Ad1[0J U0 $9A1DdSI9g) )9S ST “(SWwLISAS [euoneonpy] xa[duwio)) jo diysispes |

I0J SJX91U0)) [BF] PUE [BISL : AT SUOLIEPUNO,] ST T -(F8ULy)) SWasAG pue ‘Ad1[0 ] ‘Suoneziuesi() Jo sonueusq
AU, :III SUoLBpPUNO,]) 9GS ST “(SutasaS [uoyninpsy xajguto?) fo quysiapna] ayj 0f SpXajuoy) [pILL0ISIE]

puw [DAOPA] :J] SUOYDPUNO]) GGG ST T “(SWISAG [euorieonps] Xa[dwo)) ut SUried] 10§ SUIped T SUOLIEPUNo )
$6G Sd' 1A “(SuonezIuesI() [RUONIBINPY UL SAIN0SIY UBWINH) €66 SJ T (Uoneonpy] ut 93uey)) [RUOleZIURSI()
255 Sd'107 “(SuoneziuesI() Xa[dwo) ut sApm§ [euonepuno,) 165 SIIAH ‘(Suoneziuesig reuoyesnpy

JO SOMURUA(T AL 0GG ST ‘(991081 SULIOFU] JBY ], JOIBIsay JO SISA[eUy pue uSIsa(] oy} Suruyey -] Aimbuy
diysiopes]) §pS Sd'TAA -(FOUIPIAZ] dALE)I[ENY) PuR dARIueny) [nyas) SurdoAd(] [ Atmbuy diysipes])

127G SATAH <(9o1n9R1] JO SWI[(OL] [BIOT U0 YoIBasay] JO USISa(] ay ], ;T Aumbuy diysmopes|) 97 SITAH (Uonoy
0} uoneay Ul Bje(] pue a8pa[mouy]) 6pG S4TAH (Uonednpy jo £103S1H) 06 SI1AH “(41mbuf [euoneonps) 9gs
Sd1AH “(uoneanpg Jo AYdosoqid) 125 SATAH “(40avapus] [PA0J v $v uoyvInps) 0Z6 Sd'1AA (Aouspusjutipdng
9L, HTRUIWSG 9ANRYY) 816 SATAH (SPHIOR,] {UOHBISIUIIPY ULIRUIUSS) /16 ST (A4 Y} pue uonesnpy
[e199dS) 916 SA'T(IA (UONLINPS UL SUOH[RY 0GR JO JUIWRSEURI) GTG SITAH ‘(MET [00YdS UoISuIysepy) y15

Sd'IAA (uorstAzdng pue Juatdo[2Ad(] [BUOLIONISU] UL JRUISG) €16 ST -(Yustudo[aAd(] pue UonRnSIuIupy U0)SUIYSB A
[PUUOSID] UF JBUIWSS) ZTG SITAT “(SUOHERY AUnwwo)-[ooyds) TT6 SITAT (PoueuL] [0040S) 016 SdTAH X X Jo Ayiswarup ST
S9SIN0D dATIRISO[[ EiuSiichg] aud ard [00Y2S Suey

JEA
48,5
570
Table II.




clinical encounters. This repression of feeing misses an important variable in the assessment Logic/emotion
of a patient’s experiences and outcome. The emotional temperature of the doctor plays a bi
substantial part in diagnostic failure and success. (Horton, 2007, p. 18) mary

Groopman (2010) has also criticised the influence of behavioral economics on medical
practices because it:

[...] did not distinguish between medical practices that can be standardized and not 571
significantly altered by the condition of the individual patient, and those that must be
adapted to a particular person.

He concluded his review of the attempt to identify “best practices” as “scientifically
misconceived” (p. 13).

We next moved to see how actual educational leaders fared in the conduct of their
work in educational institutions. We were aware that there already was a huge reservoir
of literature on administrative decision making (Alexis and Wilson, 1967; Boone, 2006;
Bridges et al., 1971; Mulkeen et al., 1986; Sutherland, 1977; Taylor, 1984) and heuristics
(Davis, 2004; Forgas, 2001; Perrow, 1979). But we were curious to know how these
apparent gaps in preparation might be manifested in live educational settings along the
lines that Groopman (2007, 2010) had identified in the field of medicine.

De-constructing the logic/emotion binary
We therefore set out to perform some very preliminary interviewing of educational leaders
in the USA and the UK. In doing so, we were conducting an investigation in the form of
a non-probability, convenience sample, that is, no hypotheses were being tested. Such
research has been termed “theoretical” or “purposive” by Mason (1996). As for sample size,
no preconceived size was employed because in the type of research methodology used one
stops interviewing when “your data stop telling you anything new about the social process
under scrutiny” (Mason, 1996, p. 97). In this preliminary investigation our total
respondents were 13 middle-level managers from the USA and the UK — four men and
nine women, representing eight different institutions in higher education (English and
Bolton, 2008).

We were also guided by the perspectives of Douglass and Moustakas (1985, p. 44)
who said about the type of research we employed:

It is self-directed, self-motivated, and open to spontaneous shift. It defies the shackles of
convention and tradition [...] It pushes beyond the known, the expected, or the merely
possible. Without the restraining leash of formal hypotheses, and from external
methodological structures that limit awareness or channel it, the one who searches [...]
may draw upon the perceptual powers afford by [...] direct experience.

The data derived from these interviews show that educational decision makers
interviewed in both nations juxtaposed the types and kinds of decisions they made on
the job and continuously balanced factors of risk, certainty/un-certainty, and
emotionality. Here are some of the illustrative comments made during those interviews
in both countries:

+ “I go with my gut a lot of the time. Afterwards I reflect on it.”

+ “How do you know it’s a good decision? Feedback from other people. It feels good
inside. All of that feels right.”
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JEA * “Every decision makes me uncomfortable. I'm naturally emotional. I overtly

485 identify.”
’ + “It’'s an emotional reaction. A tension you feel between what you want to do and
what somebody else wants you to do. It’s the tension. I find it hard to deal with.”

* “I'm constantly weighing. 'm keeping my passions in check.”
572 + “I've resurrected myself in so many ways.”

+ “Leadership is this internal drive. I don’t know what the hell I was doing. I only
had common sense. All sense is not common.”

* “TI've come to learn about confidence. It's when to draw our sword or not. You
choose one’s battles. I try to think about if my ego is involved.”

+ “We're always emotional. We act in emotion. I try to act out of the emotion.
I'm steeped in emotion. Every decision is always sitting on top of the emotion.
The wrong decisions of life are made in a state of emotion. My emotions today
may not be my emotions tomorrow.”

+ “Strong personalities at play every day in many ways. It's growing a new skin.
I can feel my body tension.”

* “I'm constantly weighing and navigating how much I make suggestions or how
strong, sometimes with passion and ideas. In this role I must be restrained.
I'm not there to redo the politics of the college.”

We found that when uncertainty was high in confronting a decision event, emotionality
and risk became very evident to a decision maker to the point where he/she:

+ retraced a decision already made in light of new information and reversed or
modified it;

+ slowed up the decision-making process so as to more carefully consider each step
which was leading to a specific decisions; or

+ deferred the decision by kicking the problem upstairs or lodging it in a
committee.

While not making a decision is considered non-rational in many models of decision
making (Cunningham and Cordeiro, 2000; Hanson, 1985; Hoy and Tarter, 1995, p. 4;
Owens, 1981, p. 321; Vroom and Jago, 1988), we found in our model that this choice was
quite rational and made sense.

From these data we constructed a schematic of decision making that helped us
understand how these educational decision makers were engaging in rendering a
decision in the context in which they functioned (Figure 1).

The schematic indicates that the perception of an event is the locus for engaging in a
decision. The decision maker comes to this event in a mood, a general state as opposed to a
specific reaction to a state, and balances a decision between certainty and risk interspersed
with emotion that waxes and wanes with how severe the consequences of a decision may
be to himself/herself and how vulnerable he/she may be as a result.

The schematic indicates that three common types of decisions are possible. The first
is simply to make a decision that may or may not involve a heuristic (short cut). The
second is to make no decision by passing it onto to someone else known as “passing the
buck.” The third is to delay a decision by continuing to search for additional solutions.
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The option of “passing the buck” we have called a “circuit breaker” because it removes the Logic/emotion
individual from the decision-making cycle and it ends the process of looking for a solution binary
from the individual’s perspective. However, this tactic may be a form of organizational
sub-optimisation because it is denied a decision at the level where it should be made and
overburdens the next level of decision makers. Our schematic also shows that the result
of the decision process is a decision and we do not consider the results of that decision.
Our work continues to be about the types and kinds of decisions produced from the 573
decision process, irrespective of their results. Our perspective is that viewing decisions
apart from their results brings the decision-making process into much sharper focus.

Towards a new understanding of emotion in decision making in educational
leadership

While continuing our research on the role of emotion in decision making in educational
leadership, we have begun to understand that a consideration of emotion has a legitimate
place in the preparation of leaders as a factor in decision making (Damasio, 1994).
However, the dictates of normative decision theory that have for so long dominated
preparation programmes in business and education contain curricula that may not include
emotion because its lack of reliability just does not fit in the equation for marketplace
predictability. We think this is a serious flaw in both normative decision theory and
programmes based on it. If normative decision theory does not at least include
the possibility that the world is not completely rational, then rationality itself may not be
rational. Marglin (2009, p. B10) has called economics a:

[...Jtwo-faced discipline. It claims to be a science, describing the world without preconception
or value judgment. . [and within that notion is] the self-interested individual — who rationally
calculates how to achieve ever more consumption, whose conception of community is limited
to the nation-state-is a myth, not exactly false but a half-truth at best.

However, as Marglin (2009) underscores in his criticism, the framework of normative
science “is maintained even when it gets in the way of understanding how the economy
really works” (p. B10).

Plott (1990) argues that one of the problems with normative decision theory is that
it does not recognise that the rationality of markets is different than the rationality
of individuals engaged in decision making. This distinction, which Plott (1990) calls the
issue of different “levels of analysis” is an important marker in our own work.

Finally, what we see is the clear limitations of normative decision theory as completely
adequate in dealing with issues regarding leadership preparation. The first test of

The decision process decision

Mood Event Stop the search
I “pass the buck” Delayed organization
no decision asa decision
heuristic
Keep searching
(delayed decision) Delayed individual :
stall for timeasan decision . Figure 1
heuristic Basic schematic
of proposal; to study
Make a decision dimensions of educational
(possible heurisic) Decision reached decision making
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JEA rationality is that one cannot control that which one does not understand. It seems to us
485 that it is supremely rafcional to understand that even rationality has limits for as Gandhi
’ once observed, “[...] if you want something really important to be done, you must not
merely satisfy the reason, you must move the heart also” (Iyer, 1973, p. 287). Before we
offer some concluding comments about the situations faced by educational leaders and the
formal curricula that exist in most educational preparation programmes we have listed,

574 and with which we are familiar, we explore the nature of emotional intelligence.

How do the findings differ from emotional intelligence?

Goleman’s (1998) notion of emotional intelligence differs from the preliminary findings in
this study. He defines emotional intelligence as “the capacity for recognizing our own
feelings and those of others, for motivating ourselves, and for managing emotions well in
ourselves and in our relationships” (p. 317).

Goleman’s work is different than say that of Panksepp (1994) who said “emotions
reflect the intense arousal of brain systems that strongly encourage organisms to active
impulsively” (p. 86). He leans heavily towards dispositions and acquisitions and does not
cleanly separate out, for example, the distinction between moods and emotions. He also
discusses “being in control of your moods|. . .]as essential to good communication” (p. 176).
These observations are mostly common sense bromides. Emotional intelligence is simply
an undifferentiated way to talk about emotions in the workplace. Here is a more finely tuned
definition of the difference between mood and emotion by Linnebrink and Pintrich (2004):

Moods and emotions are distinct in terms of intensity and duration. Moods tend to be longer
lasting than emotions, which are characterized by short, intense episodes. However, while
emotions tend to be intense or rather short-lived, they may also fade into general mood states
over time|. . .]mood states do not have a particular reference; the source of the mood is unclear.
In contrast, emotions tend to be a reaction or response to a particular event or person. (p. 58)

Frijda (2007) has stipulated that the nature and intensity of emotion depend on the
relationship between an event and some frame of reference with which the event is
compared. It is not the magnitude of the event that decides the emotion, but its magnitude
relative to that frame of reference. The frame of reference is often the prevailing state of
affairs. Perhaps the most salient for us in our preliminary work is not whether emotions
were present, because we found evidence that they were always present in some form, but
the relationship of emotion to the other two factors we have identified, that is, risk and
certainty (or uncertainty).

Conclusion
The study reported here was not initially undertaken to determine the place of emotion in
the work place. Rather, it was undertaken as a search for the use of heuristics in decision
making. What was discovered was that in the data gathered emotion, or what we termed
the level of emotionality, present in the answers of our respondents was connected to a
perception of risk and uncertainty. Our respondents were able to separate how they felt
from their general mood or what Panksepp (1994) calls “temperament,” the “long-term
emotional traits of an individual” (p. 87). Our work did not deal with how emotions worked,
only that they were present nearly all the time in decision making.

We have argued that normative decision theory anchored in economics has established
a discursive practice in the preparation of educational leaders that is itself inadequate.
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At the nexus of an economic discourse is the aim to negate that which is neither predictable Logic/emotion
nor controllable within game theory and market place ideologies. Since culture itself is binary
not rational, models centered on economic theory are blind to cultural traditions and

implications. We can restore the inclusion of emotion in decision making when it is recast as

normal instead of being cast out as a form of a structured silence in the false binary

with logic. We believe that educational leadership curricula should similarly be recast to

be more inclusive of the role of emotion as a response to a decision event, and as an 575
interactive element in the life of an individual decision maker balancing risk and
certainty/uncertainty as he/she makes sense of the world and his/her role in organizational
relationships.
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